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INDEPENDENT AUDITOR’S REPORT 

 
 

TO THE READERS OF MORRINSVILE COLLEGE’S GROUP 
FINANCIAL STATEMENTS FOR THE YEAR ENDED 31 DECEMBER 2021 

 
 
 
 
 
The Auditor-General is the auditor of Morrinsville College (‘the Parent’) and its controlled entity 
(collectively referred to as ‘the Group’). The Auditor-General has appointed me, Kurt Sherlock, using 
the staff and resources of Crowe New Zealand Audit Partnership, to carry out the audit of the financial 
statements of the Parent and Group on his behalf. 
 
Opinion 
 
We have audited the financial statements of the Parent and Group on pages 2 to 19, that comprise the 
statements of financial position as at 31 December 2021, the statements of comprehensive revenue 
and expense, statements of changes in net assets/equity and statements of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and other 
explanatory information. 
 
In our opinion, the financial statements of the Parent and Group:   
 
- present fairly, in all material respects: 

 

- their financial position as at 31 December 2021; and 

- their financial performance and cash flows for the year then ended; and 

 
- comply with generally accepted accounting practice in New Zealand in accordance with Public 

Sector – Public Benefit Entity Standards Reduced Disclosure Regime. 

 
Our audit was completed on 28 July 2022. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board of 
Trustees and our responsibilities relating to the financial statements, we comment on other information, 
and we explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for 
our opinion. 
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Responsibilities of the Board of Trustees for the financial statements  
 
The Board of Trustees is responsible on behalf of the Parent and Group for preparing financial 
statements that are fairly presented and that comply with generally accepted accounting practice in 
New Zealand. The Board of Trustees is responsible for such internal control as it determines is 
necessary to enable it to prepare financial statements that are free from material misstatement, whether 
due to fraud or error.  
 
In preparing the financial statements, the Board of Trustees is responsible on behalf of the Parent and 
Group for assessing the Parent and Group’s ability to continue as a going concern. The Board of 
Trustees is also responsible for disclosing, as applicable, matters related to going concern and using 
the going concern basis of accounting, unless there is an intention to close or merge the Parent and 
Group, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise 
from section 87 of the Education Act 1989. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, 
are free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that 
includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement 
when it exists. Misstatements are differences or omissions of amounts or disclosures, and can arise 
from fraud or error. Misstatements are considered material if, individually or in the aggregate, they could 
reasonably be expected to influence the decisions of readers taken on the basis of these financial 
statements. 
 
For the budget information reported in the financial statements, our procedures were limited to checking 
that the information agreed to the Parent and Group’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 
- We identify and assess the risks of material misstatement of the financial statements, whether 

due to fraud or error, design and perform audit procedures responsive to those risks, and obtain 
audit evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of 
not detecting a material misstatement resulting from fraud is higher than for one resulting from 
error, as fraud may involve collusion, forgery, intentional omissions, misrepresentations, or the 
override of internal control. 

 
- We obtain an understanding of internal control relevant to the audit in order to design audit 

procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the Parent and Group’s internal control. 

 
- We evaluate the appropriateness of accounting policies used and the reasonableness of 

accounting estimates and related disclosures made by the Board of Trustees. 
 
- We conclude on the appropriateness of the use of the going concern basis of accounting by the 

Board of Trustees and, based on the audit evidence obtained, whether a material uncertainty 
exists related to events or conditions that may cast significant doubt on the Parent and Group’s 
ability to continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions are 
based on the audit evidence obtained up to the date of our auditor’s report. However, future 
events or conditions may cause the Parent and Group to cease to continue as a going concern. 

 



 

 

 

 
 
 

 
 

 

 
 

 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 

 
 

 
 

 
 

 
 
 

 
   

 
 

 

- We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation.

- We  assess  the  risk  of  material  misstatement  arising  from  the  school  payroll  system,  which
may still contain errors. As a result, we carried out procedures to minimise the risk of material
errors arising from the system that,  in our judgement,  would likely influence readers’  overall
understanding of the financial statements.

We communicate with the Board of Trustees regarding, among other matters, the planned scope and 
timing of the audit and significant audit findings, including any significant deficiencies in internal control 
that we identify during our audit. 

Our responsibilities arise from the Public Audit Act 2001.

Other information

The Board is responsible for the other information. The other information comprises the Analysis of 
Variance Report and Kiwisport Report but does not include the financial statements, and our auditor’s 
report thereon.

Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with the 
financial statements or our knowledge obtained in the audit, or otherwise appears to be materially 
misstated. If, based on our work, we conclude that there is a material misstatement of this other 
information, we are required to report that fact. We have nothing to report in this regard.

Independence

We are independent of the Group in accordance with the independence requirements of the Auditor-
General’s Auditing Standards, which incorporate the independence requirements of Professional and 
Ethical Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand 
Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with or interests in the Parent or its controlled entity.

Kurt Sherlock
Crowe New Zealand Audit Partnership
On behalf of the Auditor-General
Auckland, New Zealand
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ANALYSIS OF VARIANCE WITH THE 2021 TARGETS 

GENERAL TARGETS 2021 
Target Outcome Analysis Evaluation 
Literacy 

• At Year 9 level this 
year our students will 
raise their Literacy 
achievement in 
Reading by two e-
AsTTle sub-levels from 
4B to 4A. 

• At Year 10 level this 
year our students will 
raise their Literacy 
achievement in 
Reading by one e-
AsTTle sub-level from 
4P to 4A.   

Our very ambitious Year 9 

Literacy target was achieved.  

The average curriculum level 

of our Year 9 students in 

Reading increased from 1467 

4B to 1529 4A, an 

advancement of 62 points (13 

expected from Term 4 Year 8 

to Term 3 Year 9), eight terms’ 

progress in just three terms.  

This was an exceptional 

result. 

 

Our Year 10 Literacy target 

was achieved.  Our Year 10 

students’ literacy curriculum 

level increased from 1506 4P 

to 1545 4A, five terms’ 

progress, hitting the exact 

target.  This was a good result. 

Intensive support was 
provided for 53 (33%) 
identified Year 9 students 
who were five plus terms 
behind the national mean 
at Level 3A or less.  These 
priority learners’ average e-
AsTTle scores advanced 
by 1390 3B to 1472 4P, 
which represents nearly 10 
terms’ progress in just 
three terms, a stunning 
result. 
 
Intensive support was 
provided for 22 (13%) 
identified Year 10 students 
who were six plus terms 
behind the national mean 
at Level 4B or less.  These 
priority learners’ Literacy 
average of 3P improved 
two e-AsTTle sub-levels to 
1467 4B, seven terms’ 
progress in just four terms, 
a very pleasing result. 

In 2021 we once again identified all students in Years 9 and 10 who were achieving below their expected 
curriculum level in Reading and Numeracy and provided intensive support for those students who remained 
significantly behind the national mean to attempt to accelerate their learning.  In particular, our English and 
Mathematics Learning Areas focused on these targeted students and adopted differentiated learning strategies 
to improve these students’ engagement and learning outcomes.  Other learning areas also focused on these 
priority learners, with all accepting that every teacher is a literacy teacher and that many teachers are numeracy 
teachers.  2021 was another very difficult year in terms of our having repeated COVID-19 lockdown periods 
where our students were expected to undertake online learning, and there is no doubt that our family/whaanau 
with priority learners continued to suffer the most in terms of their learning opportunities, with their sometimes 
having no or one laptop at home which had to be shared with large numbers of siblings, often in a congested 
household, where some of these students had to work to help support their families/whaanau and where an 
efficient internet connection was either non-existent or poor.  Despite these hurdles, progress with our students’ 
Literacy was very pleasing, indicating that the strategies that were being put in place by our learning areas were 
having the desired effect to accelerate the learning of our junior students, particularly those who had been 
identified as needing intensive support.  A number of teachers, including our SENCOs, kept in regular contact 
with our students with special learning needs and provided work and support to help them to progress their 
learning.  These Literacy results are a real credit to our teachers. 
 
It continues to be the case that our priority learners are often boys because they are more often immature and 
disengaged in their early years at school and come to Morrinsville College with achievement levels below the 
expected national mean.  As a school, we continued, as a key strategic goal, to improve our delivery of blended 
learning to all of our Years 9 to 12 classes, to strengthen our collective ability to improve the literacy skills of our 
priority students, especially those who are reluctant to write.  Unfortunately, some of our priority learners, boys 
in particular, fail to bring their laptops to school every day so that they miss out on the more personalised and 
differentiated individual and group learning tasks which our teachers provide to enable them to more often work 
at their own pace and on activities which engage them.  We believe that blended learning is enhancing our 
ability to help our students to develop life-long skills which they will need to survive in our digital world, including 
digital citizenship and an ability to discriminate between learning and social use of devices, but there remain 
equity issues.  While we are more often helping families/whaanau to solve these equity issues, we are not yet 
always successful. 
 
Overall, our Year 9 cohort’s Literacy achievement in Reading advanced by 62 points when 13 are 
expected from Term 4 Year 8 to Term 3 Year 9, so our students made exceptional progress.  It was 
pleasing to see the improvement in the results of our targeted priority learners.  Twenty-four of these 
students made very good progress so that they will no longer be considered priority learners in 2022.  
Nevertheless, 29 of our 2022 Year 10 students remain the best part of two-and-a-half years below the 
national mean, which is a concern, and so all of our learning areas will need to focus on helping these 
identified priority learners to improve their Reading. 
 
It was pleasing that five Year 10 students’ Literacy improved sufficiently in 2021 to reach the national median, 
but we will still have 17 Year 11 students who remain priority learners in Reading in 2022 and this will need to 
be a focus group if they have any chance of gaining NCEA Level 1 in 2022.  Our school has a strong record in 
improving the Literacy of students between the time that they enter our school in Year 9 and when they first sit 
NCEA at the end of Year 11 and so we are confident that we can lift the achievement of most of those students 
who continue to struggle with Reading to reach an acceptable standard for NCEA Level 1.  With our planning to 
continue to focus on building the capabilities of our staff to deliver blended learning to Year 13 in 2022, we are 
expecting to see a continued rise in engagement levels and learning outcomes at all levels as a result.  We are 
also hopeful that we will have fewer Covid interruptions in 2022. 

 



 

 

  

Target Outcome Analysis Evaluation 
Numeracy 

• At Year 9 level this year 

our students will raise 

their Numeracy achieve-

ment in Number by three 

e-AsTTle sub-levels from 

3A to 4A.  

• At Year 10 level this year 
our students will raise 
their Numeracy 
achievement in Number 
by two e-AsTTle sub-
levels from 4P to 5B. 

 

This ambitious Year 9 

Numeracy target was 

achieved.  The average 

curriculum level of our Year 

9 student cohort in 

Numeracy increased from 

1504 3A to 1559 4A, which 

represents seven terms’ 

progress in just three terms.  

This was an excellent result. 

Our Year 10 Numeracy 

target was surpassed.  Their 

average curriculum level 

increased from 1541 4P to 

1601 5P, increasing by three 

sub-levels, an advancement 

of 60 points (39 expected), 

seven terms’ progress in just 

four terms, an excellent 

result. 

Intensive support was 
provided for 45 (28%) 
identified Year 9 students 
who were five plus terms 
behind the national mean at 
Level 3P or less.  These 
priority learners’ average e-
AsTTle scores progressed 
by seven terms to the top of 
the 3A curriculum level, with 
1503 points.  While this was 
excellent progress, there is 
still a lot of work to do early 
in 2022 to advance these 
students’ Numeracy to the 
expected 4A national 
average level. 
 
Intensive support was 
provided for 27 (16%) 
identified Year 10 students 
who were six plus terms 
behind the national mean at 
Level 4B or less.  The 
average curriculum level in 
Numeracy for these priority 
learners increased from 
1472 3P to 1546 4P, three e-
AsTTle sub-levels, nine 
terms’ progress in just four 
terms, an outstanding result. 

Overall, our Year 9 cohort’s Numeracy achievement in Number advanced by 55 points when 19 are 
expected from Term 4 Year 8 to Term 3 Year 9, so our students made excellent progress.  It was 
pleasing to see the improvement in the results of our targeted priority learners, many of whom struggle 
with Mathematics and think that they are not good at this subject, so that they prefer not to work and to 
be seen by their peers to not be achieving.  Seven of these students made excellent progress so that 
they will no longer be considered priority learners in 2022.  Nevertheless, 39 of our 2022 Year 10 
students remain the best part of two-and-a-half years below the national mean, which is a concern, and 
so all of our learning areas will need to focus on helping these identified priority learners to improve.  
There needs to be a particular focus on Mathematics with these students, in an effort to accelerate their 
Numeracy learning.   
 
Overall, our Year 10 cohort’s Numeracy achievement in Number advanced by a massive 60 points, 
seven terms’ progress in a year, increasing four e-asTTle sub-levels.  Eleven of these students made 
very good progress so that they will no longer be considered priority learners in 2022.  Nevertheless, 
there will remain 16 students for our Mathematics teaching team to focus on in 2022, but they have 
shown in recent years that they can put in place some deliberate and effective strategies to help this 
group of priority learners to reach an acceptable standard for NCEA Level 1 Numeracy, and thus give 
them a chance of gaining NCEA Level 1.  Other learning areas will continue to support our Mathematics 
teachers wherever they can to achieve this. 



 

 

 

 

 
  

Targets Outcome Analysis Evaluation 
• At Year 11 level we will gain at 

least a 71% pass rate at NCEA 
Level 1 

• At Year 11 level we will gain at 
least a 85% pass rate for NCEA 
Level 1 Numeracy  

• At Year 11 level we will gain at 
least a 88% pass rate for NCEA 
Level 1 Literacy  
 

We were 1.5% away from 
achieving this 71% target for 
our Year 11 cohort, with our 
current interim pass rate being 
69.5%. 
 
In 2021 our Year 11 
Numeracy pass rate was 82%, 
which was equal to the 
national average and 2% 
above the co-ed schools’ 
average.  Our pass rate was 
also equal to our 2020 result. 

 
Our Year 11 Literacy pass 
rate of 87% was 4% above the 
national average and it was 
6% above all co-ed schools, a 
notable achievement.  This 
result was just 1% below our 
ambitious target of 88%.  This 
result also compared very 
favourably with our 2020 
Morrinsville College Literacy 
pass rate of 86%. 

Our 2021 NCEA Level 1 
interim pass rate of 69.5% was 
equal to our 2020 pass rate, 
which is a significant 
achievement given the 
disruptions caused by our 
ongoing COVID lockdowns in 
2021.  This also compares 
favourably with a national 
average in 2021 of 68% and a 
co-ed schools’ average of 
65%.  On reflection, a target of 
71% was ambitious when 
placed next to the evolving 
backdrop of COVID, which 
saw the national average drop 
by at least 3%. 

 
Our 85% NCEA Level 1 
Numeracy goal was 
aspirational in its intent.  Early 
tracking showed that ongoing 
lockdowns would make it 
extremely difficult to reach, 
especially with the high 
number of special needs 
students in this cohort.  We 
are therefore pleased with our 
82% pass rate.  Achieving this 
during a period of lockdowns 
reflected some deliberate and 
successful interventions from 
all staff. 
 
Our 87% success rate with 
NCEA Level 1 Literacy in 2021 
was just below our target, well 
above the national indicators 
and showed considerable 
improvement from our junior e-
asTTle testing for this cohort of 
the previous two years. 

We feel very pleased with our overall NCEA Level 1 results given the disruptions 
caused by the COVID lockdowns in 2021, which had a dramatic impact on some 
of our students in terms of their ongoing education.  It should be noted that while 
we maintained our pass rate, the rest of the schools around the country dropped 
on average by 3% in all achievement areas.  We also had a very unique Year 11 
cohort, with approximately 50 students whom we had tracked through their junior 
years with special learning needs.  There were a number of deliberate actions put 
in place to reflect their learning needs and the COVID context.  These once again 
included our special Waikato Taniwharau programmes for selected ‘at-risk’ Maaori 
learners, both boys and girls.  These initiatives saw our Maaori students’ results 
well above national and co-ed schools’ averages in most areas.  
  
Despite the interruptions of the COVID lockdown and the dramatic impact these 
had on the learning of some of our Year 11 students, we went very close to 
achieving our aspirational goal of gaining a 85% pass rate in NCEA Numeracy.  
We are confident that our special interventions for identified Year 11 priority 
learners, especially Maaori and boys, are continuing to make a big difference to 
their success rate.  Without these interventions to respond to the relatively low 
achievement data that was generated by this cohort in Years 9 and 10, there could 
have been a significant low achievement rate for both Maaori and boys and this 
would have seriously impacted our overall Numeracy pass rate.  We are very 
grateful to many staff who put in extra hours to help more of our students to ‘get 
over the line’. 
  
We are pleased that the final result for NCEA Level 1 Literacy was 4% above the 
national pass rate in 2021 and well above comparable co-ed schools’ results.  This 
was assisted by strategies such as our continuing the successful initiative of 
running our Te Ao Maaori English class for selected Year 11 Maaori students, in 
which we teach English in a Maaori context.  It also reflects a deliberate action in 
2021 with the changing from using Literacy Unit Standards to requiring all English 
classes to attempt Achievement Standards, which allowed our students to access 
Literacy standards from other subjects and combine them to meet the requirement 
of gaining 10 Literacy credits. 



 
 

  

KA HIKITIA TARGETS 2021 
Target Outcome Analysis Evaluation 
Literacy 

• At Year 9 level this year our 
Maaori students will raise their 
Literacy achievement in 
Reading by two e-AsTTle sub-
levels from 4B to 4A.   

 

• At Year 10 level this year our 
Maaori students will raise their 
Literacy achievement in 
Reading by nearly two e-AsTTle 
sub-levels, from 4P to 4A. 

 

This ambitious Year 9 Reading 

target was not quite achieved.  

These priority learners’ 

average curriculum level 

increased from 1451 4B to 

1497 4P, six terms’ progress in 

just three terms, an 

advancement of 46 points (13 

expected) 

This Year 10 Reading target 

was achieved.  These Maaori 

priority learners’ average e-

AsTTle scores increased by 48 

points from 1484 4P to 1532 

4A, equivalent to seven terms’ 

progress in just four terms. 

 

Although we did not quite meet 

this Reading target, this was 

an impressive advancement 

and this group of students is 

now only 10 points off 

reaching the lofty target that 

needed to be set to meet the 

national average. 

Our success in shifting our 

Year 10 Maaori priority 

learners’ Literacy achievement 

by seven terms and nearly two 

e-asTTle sub-levels was an 

excellent achievement which 

sees this group now only two 

terms behind the national 

average. 

 

It is not easy to accelerate the learning of some of our Maaori students when in 

many cases, especially for boys, their literacy levels are significantly behind the 

levels of their peers when they enter our school in Year 9.  The English Learning 

Area, and other learning areas too, should feel very pleased with this result.  

However, there is more work to do yet to accelerate the Reading achievement of 

our 2022 Year 10 Maaori students. 

 

The improvement in literacy achievement for our Year 10 Maaori priority learners 

was very pleasing.  This shift represented the equivalent of nearly two years’ 

improvement over four terms.  This was an excellent gain given that this group 

began the year so far behind their peers.  However, next year in Year 11 some of 

these students will need to continue to be motivated and engaged in their learning 

if they are to achieve to a level which will allow them to gain Literacy in NCEA 

Level 1.  Further work is going to need to be done by all of our teachers, 

particularly in the English Learning Area, to accelerate these students’ learning 

further and we will need to once again run our special programmes, the Waikato 

Taniwharau Mana Tane trip to Tongariro and the Mana Wahine trip Hamilton, 

Maketu and Rotorua, in order to motivate these students and help them to start 

earning NCEA credits in the early part of the year. 

 



 

 

Target Outcome Analysis Evaluation 
Numeracy 

• At Year 9 level this year our 
Maaori students will raise their 
Numeracy achievement in 
Number by three e-AsTTle sub-
levels from 3A to 4A  

 

• At Year 10 level this year our 
Maaori students will raise their 
Numeracy achievement in 
Number by two e-AsTTle sub-
levels, from 4P to 5B.   

 

This very ambitious Year 9 
Numeracy target was not 
achieved.  These priority learners’ 
average e-AsTTle scores 
increased by only nine points (19 
expected).  This was a very 
disappointing result as most of 
this group remained at sub-level 
3A and well behind the expected 
national average of 4A.   
 
This ambitious Year 10 Numeracy 
target was not achieved.  These 
priority learners’ average 
curriculum level increased from 
1541 4P to 1549 4A, up one e-
AsTTle sub-level, but only two 
terms’ progress.  This was 
another disappointing result. 

This Year 9 Numeracy result 

for our Maaori students was 

very disappointing.  From 

feedback received, there 

seems to be little doubt that 

many of these students were 

negatively impacted by the 

repeated Covid lockdowns. 

 
This Year 10 Numeracy result 

for our Maaori students was 

also very disappointing, 

especially given the excellent 

progress of the whole Year 10 

cohort.  Again, from feedback 

received, there seems to be 

little doubt that many of these 

students were negatively 

impacted by the repeated 

Covid lockdowns. 

 

It is a concern that the Numeracy results in Number of both our Year 9 and Year 
10 Maaori priority learners showed only a little improvement in 2021.  We attribute 
at least some of this to the numerous Covid lockdowns and the fact that some of 
our Maaori whaanau are affected by having to share devices amongst several 
children at home, even though our school has helped a number of students and 
their whaanau by giving and loaning laptops to them.  We know that in some 
cases these whaanau have a poor internet connection.  We also know that during 
lockdowns some older siblings are required to look after their younger siblings 
while their parents work.  In addition, feedback received is that a number of these 
students were not motivated to engage with the online work set by their teachers, 
particularly in the second half of the year.  There will be a lot of work to be done 
with this group by members of our Mathematics Learning Area in particular during 
the next 12 months and some new strategies will need to be designed and 
implemented to help shift these students’ achievement. 
 

Our 2022 Year 11 Maaori students will begin their year well behind the expected 
national curriculum level.  These students will need a lot of assistance to 
accelerate their numeracy learning in order to gain NCEA Level 1 Numeracy.  
Once again, the Waikato Taniwharau and Mana Wahine leadership field trips will 
be very important in developing motivation and a desire to work very hard to gain 
NCEA Numeracy.  In Semester 2 we will also need to once again identify those 
students who are struggling to gain the necessary NCEA Numeracy credits and 
ensure that they are given special individual or small-group tuition to assist them 
to develop a greater understanding of Number and other numeracy concepts. 
 



 

Target Outcome  Analysis  Evaluation  
At Year 11 level we will gain at least 
a 65% pass rate at NCEA Level 1 
for Maaori students.   
 

We achieved our target.  In 2021 
our Level 1 pass rate for Maaori 
students at Morrinsville College 
was 65.7% from 26 students.  We 
have now seen a 10% increase 
over the two years 2019 and 
2020.  This year’s 7.5% increase 
is also notable in that while our 
result increased, the national 
average comparison has dropped 
by 4%, largely due to COVID 
lockdowns affecting students’ 
learning. 

Our Morrinsville College pass 
rate for Maaori students 
increased despite the 
significant impact that we 
know the COVID lockdowns 
had on many of our Maaori 
priority learners.  We were 
over 9% above the national 
Level 1 result for Maaori 
learners of 56.4%.  This was 
also matched by our results at 
NCEA Levels 2 and 3, 
highlighting increasing year-
by-year consistency across 
our Maaori achievement 
results. 

Achieving our 65% target pass rate for NCEA Level 1 for Year 11 Maaori students 
is something that we are especially proud of because a large number of these 
Maaori priority learners started the year well behind the expected national 
curriculum achievement level in both Literacy and Numeracy and there is a step 
up between the achievement level expected at Year 10 and that expected at Year 
11 with NCEA Level 1.  There is no doubt that the funding provided by the 
Ministry’s Regional Mentoring Scheme has made a big difference to our Maaori 
students’ success rates in recent years and so it is a major concern that this fund 
is no longer available in 2022.  Fortunately, such is the difference that the Waikato 
Taniwharau programmes make to our ‘at-risk’ Maaori learners, the Board has 
been willing to continue to fund these special trips that we run at the beginning of 
each year, led by teachers who are able to motivate and engage our Maaori 
students to succeed academically.  But this has come at a cost of increasing our 
Budget deficit.  Strategies like our Te Ao Maaori English class where English is 
learnt in a Maaori context have also been successful and retained.  There is no 
doubt that the work done by Ngahu Potaka, Scott Jenkins and the Year 11 
academic dean Daniel McNamara to deliberately track our Maaori students’ overall 
achievement, Numeracy and Literacy progress throughout the year in 2021 and to 
put in place other interventions, assisted many of these Year 11 students to gain 
NCEA Level 1, with all but one of the students involved in the intervention gaining 
Level 1. 

At Year 11 level we will gain at least 
a 75% pass rate for NCEA Level 1 
Numeracy for Maaori students. 
  

We did not quite achieve this 
target.  Our pass rate for Maaori 
Level 1 Numeracy was 74.3% in 
2021.  This was a slight 2% 
increase on our result in 2020, 
following a similar 2% increase in 
2019. 
 

The national overall pass rate 
for Numeracy for all Year 11 
Maaori students was 72%, 
indicating a 3% national drop 
caused by the COVID 
lockdowns throughout the 
country in 2021.  For our 
students to consistently 
increase their Numeracy 
results across the last two 
years of COVID again 
highlights the success of the 
interventions put in place. 

On reflection, our 75% target for NCEA Level 1 Numeracy for Maaori students was 
challenging, but realistic.  We were very pleased to have very nearly met the target 
considering that with only 26 students in the data set, each student could increase 
or decrease the result by 4% with their result.  We had expected that our special 
strategies funded by the MOE’s Regional Mentoring Scheme would lift the 
achievement of our Maaori students so that they gained Numeracy, and these 
strategies did so for most, but there were still several other Maaori students 
outside of this targeted group for whom the achievement hurdle was just too high, 
particularly in a year when so many of our local Maaori whaanau were seriously 
impacted by the COVID lockdown and their inability to successfully undertake the 
online learning that their teachers provided due to factors such as their having to 
care for siblings while their parents worked, a poor internet connection or a small 
number of devices available for large families at home. 

At Year 11 level we will gain at least 
a 80% pass rate for NCEA Level 1 
Literacy for Maaori students. 
 

Our pass rate for Maaori Level 1 
Literacy was 71.4%, so, 
disappointingly, we were below 
our target.  This result also 
represented a 4% decrease on 
2020. 
 

The national overall pass rate 
for Level 1 Literacy for all Year 
11 Maaori students was 75%, 
so our result was 3.6% below 
this, although the statistical 
difference represents only one 
student.  This result is sound 
when we take into account the 
serious impact that the COVID 
lockdowns had on some of our 
Morrinsville College whaanau. 
 

Our 80% target was ambitious and, as it turned out a little bit optimistic.  The Level 
One Literacy standards required considerable reading and access to novels that 
was not easily possible through an online environment during the several 
lockdowns of 2021.  Despite missing this target by 8.6%, we are reasonably happy 
with the result, which was achieved as part of our school’s targeted drive to 
improve NCEA Level 1 Numeracy and Literacy for our priority learners, particularly 
Maaori.  Overall, we feel that we were once again successful with our evolving 
strategies when our Maaori learners returned to our kura post the Covid 
lockdowns. 



Morrinsville College 

 

Kiwisport – Kiwisport is a Government funding initiative to support student’s participation in 

organised sport. In 2021, the School received total Kiwisport funding of $16,740.45. The funding was 

used to partially fund the salary of the School’s Sports Co-ordinator. 


